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 ABSTRACT 

Islam is the complete code of life. Islamic Education, in its truest sense of the term, is a system of 

learning which enables a person to know the instructions of Islam and perform all activities of 

her/his life in conformity with the Qur`an and the Sunnah; as such, s/he can mould her/his life in 

accordance with doctrines and injunctions as laid down by Islam.  Importantly, the aim and 

objective of this article is to illustrate how the Islamic view of education can make effective 

contribution to the lives of the people of Bangladesh and so to say to all of mankind of the 

contemporary world. This can be demonstrated because Islam is inclusive of the material and 

spiritual dimensions of human existence and it emphasizes primordial values for the fostering of life 

in this world and for the preparation of life in the post resurrection. Although Islam acknowledges 

the great strides of the human mind in the accumulation and application of acquired knowledge, and 

though it recognizes certain virtues in humanism, it does not make man “the measure of all things.” 

Islamic education goes beyond secularism by making Allah‟s revelation in the Holy Book/Qur‟an the 

absolute measure of all things. This is the norm by which we must determine our intention in all of 

our actions, as well as our sense of duty, responsibility, and accountability to Allah without 

compromising fundamental values. Modern Western civilization has seen the rapid rise of science 

and technology and their enormous potentials for production as well as of destruction. Two world 

wars, the Bolshevik Revolution of 1917, and (in our present day) the Gulf War have demonstrated 

without the shadow of a doubt that whereas science and technology can create and produce, they 

can also destroy. However, it does not follow that because we are advanced in nuclear physics and 

so we have wars. The cause-and-effect relationship between technology and war does not 

necessarily follow. Whether it is used for good or evil depends on the scruples of the agents who 

make the decisions. That “Knowledge is power” is a famous dictum of purity, and history has 

proved their right in the various transformations of the world. But the dictum that „knowledge is 

power‟ has to be understood in light of power to do either good or evil. To establish, enrich and 

development of Islamic Education should be take initiative to change the present scenario of 

Madrasha education system; with the run of modern education line should be ensured all science lab 

support to consist genuine and perfect learners from Madrasha & religious institutions.The 

government should take initiative and established sufficient structural support of Islamic educational 

institutions; there be open Department of Islamic Studies/ Religious Studies in all public and private 

universities of Bangladesh and contemporary world. The government should also take initiative to 

abolish all restriction/discrimination for the madrasha student to get admission at all Departments 

in public and private universities in Bangladesh and contemporary world‟s Universities. 
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Definition of Islamic Education 

In general sense, Islamic Education means the religious education of Mulims. Islam
1
 is a heavenly 

system for all the dwellers of the earth, and it is a mighty treasure if only mankind realizes its 



Khwaja Yunus Ali University Journal, Volume 1, Issue 1, 2016 

28 

 

authenticity and truth. In fact, education is a process of teaching, training and learning, especially in 

schools or colleges, to improve knowledge and develop skills: primary/elementary education/secondary 

education; higher/post- secondary education, graduate and postgraduate level. Professor Raymond said, 

―Education means the process of development in‘ which Consists the passage of the human body from 

infancy to maturity, the process whereby he gradually adapts himself in various ways to the physical, 

social and spiritual environment‖.
2
 ―Education is the influence excercised by adult generation on those 

who are not yet ready for social life. Its object is to arouse and to develop in children those physical, 

intellectual and moral states which are required of them both by their society as a whole and by the 

milieu for which they are especially destined‖ Karl Manhaim said, ―Education is not a preparation of 

life, rather it is living‖  

Education is the single most critical element in combating poverty, empowering women, protecting 

children from hazardous and exploitive labour, sexual exploitation and promoting human right and 

democracy. According to  (UNESCO) ―Education is‖ the means for bringing about desired changes in 

behaviours, values and life styles, and for promoting public support for the continuing and fundamental 

changes that will be required if humanity is to alter its course Education, in short, is humanity‘s best 

hope and most effective means to the quest to achieve sustainable human development; Education is 

―Organized and sustained I nstruction designed to communicate a combination of knowledge, skills and 

understanding valuable or all the activities of life‖ Agar Awail said ‗The concept of learning throughout 

life is the key that gives access to the twenty first century. It goes beyond the traditional distinctions 

between initial and continuing education. It links up with another concept, that of the learning society, in 

which every thing affords an opportunity for learning and fulfilling one‘s potential‘
3
 the word 

Education
4 derived from the latin word `Educere‘ or `Educatum‘; means to nourish, to bring up. The 

word Educatum means ―to lead‖. The word education in arabic language bears in five meanings, 

example as `tarbiah` means increase, to grow, to grow up, to raise, to educate, to teach. Ta‘lim means 

information, advice, instruction, direction, teaching, training, education.Ta‘bid refinement. Eding good 

manners, socialgraces, Decorum Tadrib‘ means accustoming, practice; to study, to learn, to teach, to 

instruct. Ó5  
According to the Reports on Islamic Education and Madrasha education in Bengal ÒIslamic Education, 

in the true sense of the term, is a system of education which enables a man to know the precept of Islam 

and perform all activities of his life in conformity with the Qur`an and the sunnah; as such he can mould 

his life in accordance with doctrines and injunctions of Islam. And thus peace and prosperity may 

prevail in his own life as well as in the whole world.In Islamic system of Education the central Idea of 

the Text books in the physical, biological, and human sciences will be the concept of Allah and His 

creation.Ó6 In this regards Allah said, 

 

ي هُ ذِ يلٍي ي بَوَ لْأُ هُياوَ ذِ ي وَ وَ لٍ ي وَ اهُ  ي ذِيلْأُ ي وَ الْأُ ذِ لْأُ وَ وَي وَ ذِ لْأُ ي بَوَ بَلْأُ هُ ي وَ وَ لْأُيذِ لْأُي  وَ اذِ ذِي وَ بَهُ وَ مِّ يذِ لْأُي وَ بَهُ وَ مِّ هُيهُ هُي الْأُ ذِ وَ اوَ يهُ لْأُ ي ذِ بَلْأُ هُ مِّ مِّ يوَي وَ هُ ولًا ي ذِ ي الْأُ ي الَّ ذِ ي بَوَ وَ وَ   هُ وَ
He it is who sent among the unlettered ones a messenger [Mohammad (sm.)] from among themselves, 

reciting to them His verses, purifying them (from the filth of disbelief and polytheism), and teaching 

them the book (this Qur‘an, Islamic laws and Islamic jurisprudence) and  Al-Hikmah (As-Sunnah : legal 

ways, orders, acts of worship of prophet Mohammad sm.) And verily, they had been before in manifest 

error.
7
  

ي الْأُ وَ ذِ  هُي ي الْأُ وَ ذِ  هُ ي وَالْأُ وَ ي وَ الْأُ ذِ لْأُ وَ وَي وَ بَهُ وَ مِّ يذِ لْأُي ذِالَّ وَ ي وَ بَهُ وَ مِّ هُيهُ هُي الْأُ ذِ وَ اوَ ي بَوَ بَلْأُ هُ ي وَ وَ لْأُيذِ لْأُي  وَ اذِ وَ يهُ لْأُ ي ذِ بَلْأُ ي ذِ يذِ لْأُي وَ هُ ولًا   وَ بَلَّ وَ ي وَ  بَلْأُ وَ لْأُ
Our Lord! And send amongst them a messenger of their own ( and indeed Allah answered  their 

invocation by sending Mohammad sm. Who shall recite to them your verses and instruct them in the 

book (this Qur‘an) and Al-Hikmah (full knowledge of the Islamic laws and jurisprudence or wisdom or 

prophets legal ways), and purify them. verily You are the Al-mighty,  the All-Wise.
8
  

 



Khwaja Yunus Ali University Journal, Volume 1, Issue 1, 2016 

29 

 

ي هُ ذِ يلٍي ي بَوَ لْأُ هُياوَ ذِ ي وَ وَ لٍ ي وَ اهُ  ي ذِيلْأُ ي وَ الْأُ ذِ لْأُ وَ وَي وَ ذِ لْأُ ي بَوَ بَلْأُ هُ ي وَ وَ لْأُيذِ لْأُي  وَ اذِ ذِي وَ بَهُ وَ مِّ يذِ لْأُي وَ بَهُ وَ مِّ هُيهُ هُي الْأُ ذِ وَ اوَ يذِ لْأُ ي وَابَلْأُ هُ ذِ ي ذِيلْأُ ي ذِ يذِ لْأُي وَ هُ ولًا ي وَيلَّي ا لَّ هُي وَ وَ ي الْأُ هُ لْأُ ذِ ذِ يوَي ذِ لْأُي بَوَ وَ وَ  اوَ وَ لْأُ
Indeed Allah conferred a great favour on the believers when He sent among them a messenger 

(Mohammad sm.) from among themselves, reciting to them His verses (the Qur‘an) and purifying them 

(from sins by their following them), and instructing them in the Book (the Qur‘an) and Al-Hikmah [ the 

wisdom and the Sunnah of the prophet sm. (i.e his legal way, statements and acts of worship)], while 

before that they had been in manifest errors.
9
 Allah said about the importance of Islamic education :  

ي بَوَ لْأُ وَ لْأُي الْأُ وَ  وَي وَ ياوَ لْأُ   وَ لَّ وَي الْأُذِ
He has taught man that which he knew not.10 

ي وَ ا لَّ هُي ذِ وَ يابَوَ لْأُ وَ هُ  وَي وَ ذِ يرٌي   وَ الَّ ذِ يوَي هُ اهُ  ي الْأُ ذِ لْأُ وَي وَ وَ وَ الٍ
And those who have been granted knowledge.  And Allah is well-Acquainted with what you do.

11
 

ي الْأُ وَ ذِ  هُي الْأُ وَ ذِ  هُي ي وَالْأُ وَ ي وَ ي وَ لَّ لْأُ بَوَ وَ ي ذِالَّ وَ ي ذِ لْأُ وَياوَ وَ ي ذِولَّ يووَ  . وَ اهُ  ي هُ لْأُ وَ اوَ وَ

They (angels) said: Glorified are You, we have no knowledge except what you have taught us. Verify it 

is you, the all knower, the all-Wise. 
12

  

وَالْأُ وَ اذِي ي هُ اهُ ي الْأُ ي ذِولَّ ي ذِ لْأُ ذِي وَ بَمِّ وَ ي وَ وَ ي وَ لَّ لَّيهُ ي بَوَ هُ اهُ  وَي وَ وَ لَّ ي ذِ ذِي هُ لٌّي ذِيلْأُ   وَ ايلَّ  ذِ هُ  وَي ذِ ي الْأُ ذِ لْأُ ذِ
And those who are firmly grounded in knowledge say : we believe in it; the whole of it (clear and 

unclear verses) are from our lord. And none receive admonition except men of understanding.
13

 In this 

regard said our prophet (sm.) 

ي وَيذِ يوَ رٌي وَ وَ ي هُ مِّي هُ لْأُ ذِ لٍي ي الْأُ ذِ لْأُ ذِ   وَ وَ هُ
To achieveing knowledge is mandatory for Muslim.

14
 

 

The exposure and application of the Good 

The Islamic philosophy of education provides the scope for the preparation of life in this world and in 

the hereafter. Education has a temporal as well as a supratemporal goal. Nevertheless, Islam does not 

share in the Western dichotomy of secular and sacred education. It is a processive unfolding and 

cultivation of the essential nature of human beings in relationship with Allah, the community, and 

nature. Knowledge is power for good and noble ends, if it is directed in accordance with the Divine will; 

but for this to take place the human being must be ready to become an instrument of the Divine through 

total surrender to His will. In his preface to Crisis in Muslim Education, Ashraf gives a comprehensive 

frame of reference to education when he writes: 

Education is a process involving three references: the individual, the society or national community to 

which he or she belongs, and the whole content of reality, both material and spiritual, which plays a 

dominant role in determining the nature and destiny of Man and Society.
15

 

Islamic education steers clear of the two extremes—the ascetic negation, which emphasizes the spiritual 

and the mystical but negates the material; and the materialist affirmation, which emphasizes that the 

empirical and scientific have supreme value, but negates the spiritual and mystical. Muslim education is 

concerned with development of a well- integrated personality, which includes the spiritual, physical, 

intellectual, social, and moral faculties that comprise the human. 

Muslim educators are very cautious of Western liberal education. And understandably so, because 

almost all areas of knowledge have been influenced by it-though not for the better. Husain and Ashraf 

are strong advocates for the formulation of ―Islamic concepts as substitutes for liberal concepts.‖ They 

contend that ―The greatest danger of liberal education is the creation of a bewildering variety of ideas 

and thoughts.‖
16

 Cragg‘s and Speight responded to this critique by arguing that such a view of 

―education is not dynamically open but serves to inculcate a given creed.‖
17

 I would like to respond to 

Cragg‘s and Speight‘s critique of Husain‘s and Ashrafs position. In the first place, it is the responsibility 

and primary duty of every healthy religion to educate its adherents in the fundamentals of its tradition as 

they pertain to their historical and cultural backgrounds, doctrines, rituals, ethics, manners, and customs. 
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Islam has carried out this responsibility in an exemplary manner. Undoubtedly, this is one of the major 

reasons why it is the fastest growing religion in the world today. Unsurprisingly, by the year 2020 Islam 

will comprise one quarter of the world‘s population. Certainly, Islam does not need to take any lessons 

from Western liberal education, and definitely not from some Western Christian seminaries and 

theological colleges whose educational programs are so ―dynamically open‖ and so liberal about their 

―given creed‖ that their entire system has reached a point of reduction and abzurdwn, where self-

gratifying intellectual gymnastics, individualism, and liberalism have substituted divine revelation and 

faith with skepticism. 

In the second place, Husain and Ashraf are by no means advocating a narrow approach to the pursuit of 

knowledge and a well-rounded education. If this were the case, they would stand in contradiction to the 

west‘s slumber in the so-called Dark Ages are historical phenomena that testify to the fact that the 

Islamic pursuit of knowledge is dynamically open, contrary to Cragg‘s and Speight‘s observation. And if 

there has been any indication of the inculcation of a given creed, Islam is exempt from all apologies 

because iman/shahada (belief/witnessing that ―there is no god only Allah and that Muhammad is His 

messenger‖) and ‗ibadat (acts of worship) comprise its orthodox and practical dimensions, which are 

foundational to the entire tradition. Education as a processive pursuit of truth is insufficient, unless 

human beings are challenged to become the doers of truth. Consequently, the inculcation of the noble 

creed, the challenge to surrender to the will of Allah, and the invitation to perform Allah‘s commands as 

a duty to Him and to all His creation is what, when taken together, gives to education its real existential 

depth and meaning from the Islamic perspective. Contrary to the assumptions of Cragg‘s and Speight, 

Husain‘s and Ashrafs appeal to substitute liberal concepts with Islamic concepts is not intended to 

negate free, rational, and critical investigation or helpful methodologies in intellectual inquiry. By an 

appeal for such a substitution they are not recommending a defensive education that will paralyze 

freedom of speech, self-assertion and free reflection, nor are they advocating a disinvention of 

technologies and reversal of contact between East and West; however, they are committed to the 

liberation of human beings from the dangers of ―a bewildering variety of ideas and thoughts‖ created by 

liberal education. It is such ideas and thoughts that have become a threat to primordial values as they 

pertain to a sense of duty to Allah, man, and nature; to marriage and the family; to law, justice, and 

order. Western liberal education has placed so much emphasis on individuality—individual rights, 

freedom of choice, freedom of speech and expression—that the right of the individual takes priority over 

a sense of duty, responsibility, and community. It fails to recognize that having a right without a keen 

sense of duty and responsibility is a radically aggressive and offensive by-product of a philosophy of 

education that excludes Allah as the alpha and omega. Neither the Aristotelian view that man is a 

rational and a political animal nor the Petrarchan view that man is a sentient, rational, and volitional 

being goes far enough, because man is also a religious being insofar as the human soul longs for 

transcendence and for relationship with the Divine. Education must cater to this quest for transcendence, 

and Islamic scholars are committed to it in all their deliberations. Once this meta physical dimension of 

education is kept intact, Islamic educators need not fear the spiritual sterility of Western liberal 

education, or the scientific and technological revolution. Husain and Ashraf contend: 

Much as the Muslim anchored in faith disapprove of spirituence and technology, has created around his 

society a suffocating atmosphere as oppressive as the spiritual sterility of the West. Want and poverty, 

disease and epidemic, colonialism and economic humiliation have forced him to realize that it is only by 

mastering science and technology that he can escape these problems. But when he turns to the West for 

his knowledge of science and technology, he finds that the whole of it is riddled with premises 

antithetical to his faith. Modern science and technology would lead him to banish Allah, to renounce 

faith and to commit himself to the mind less pursuit of mindless materialism.
18

 

It is important to point out that Muslim scholars are not discriminating against science and technology. 

They believe that knowledge is not harmful by itself. It is neutral. Difficulties and dangers arise from 
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―the extraneous values and assumptions which man imparts to it‖ and which leads to ―a spiritually 

harmful fall-out.‖
19

 This is the major difficulty that faces those Muslims who are seeking modernization. 

On one hand, they would like to maintain their cultural and religious identity; on the other, they aspire to 

modernization without infection by Western materialism and liberalism. In order to accomplish this 

goal, they must reject those values and assumptions in their Western education that are in conflict with 

Islamic teachings. 

 

The Central Goal of Islamic Education. 

Islamic Education has a special goal. At the First World Conference on Muslim Education, Muslim 

scholars agreed on the following definition of the aims of education: Education should aim at the 

balanced growth of the total personality of Man through the training of Man‘s spirit, intellect, his 

rational self, feelings and bodily senses. Education should cater therefore for the growth of Man in all its 

aspects: spiritual, intellectual, imaginative, physical, scientific, linguistic, both individually and 

collectively and motivate all aspects towards goodness and the attainment of perfection. The ultimate 

aim of Muslim education lies in the realization of complete submission to Allah on the level of the 

individual, the community and humanity at large.
20

 

There is nothing in this definition that suggests that Muslim education is not dynamically open or that it 

is restricted to creedal fundamentalism. The above definition gives a comprehensive view of the aims of 

education that takes into consideration the whole human being and seeks to cultivate all his/her faculties 

into a well-integrated personality under the sovereignty of Allah. Moreover, it is a definition that does 

not negate any of the disciplines. It includes all branches of knowledge: the humanities, the social 

sciences, the natural sciences, etc. This definition of the aims of education presupposes a methodology 

that will cultivate individuals for the best and the worse of all possible scenarios within empirical 

existence and for the attainment of the ―supreme good,‖ namely, perfection through submission to Allah. 

Immediately, we see that Muslim education is much more than the production of informed human 

beings. The informed individual is commended but, according to the Islamic aim of education, he or she 

is not necessarily fully educated. There is an existential challenge in Muslim education which seeks to 

lead the individual beyond the stage of ―knowing‖ to the stage of ―being.‖ Muslim education, therefore, 

poses an existential challenge with an ontological goal, when the state of comprehensive and total well- 

being completes the process of knowing. This is the ultimate state of the ultimate transformation of life, 

and as the summum bonum of Muslim education, its value transcends the scientific and technological. At 

this stage, to grasp the uniqueness of the Muslim aim of education, some understanding of the Islamic 

view of man will be helpful.  

The question remains, what is the nature of man who, through a Muslim education, can attain such a 

state of being? Islam has one of the noblest views of man when compared to others. For example, the 

renowned philosopher, Jean-Paul Sartre, an atheistic existentialist, speaks of man as a bundle of passions 

who is absolutely certain of only one thing: that one day he will surely die. The Judaeo-Christian 

tradition portrays man as a fallen creature and the victim of original sin in whom evil is inherent. 

Although Islam acknowledges the ―fall‖ of Adam, it does not hold the view that the descendants of 

Adam are inherently corrupt and evil. Islam maintains that every individual, like Adam, ―is born in a 

state of innocence‖ and everyone who succumbs to temptation and evil does so, not because of inherent 

evil, but because of his or her failure to overcome temptation to evil thought, speech, and action.
21

 In 

several places the Qur‘an speaks about the noble status that Allah has given to Man. In this regards 

Allah says :  

ي هُ وذِ ي بَوَ وَ هُ  ياوَ هُي وَ  ذِ ذِ يوَي ي ذِ  ذِي ذِيلْأُ   وَ ذِ وَ ي وَ لَّ بَلْأُ هُ هُي وَابَوَ وَ لْأُ هُ
`Allah says that He breathed His own breath into Adam to give him life‘

22
. 

وَ لْأُ وَ ءوَي هُ لَّيوَ    وَ وَ لَّ وَي  وَموَي الْأُ
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`Allah says that He taught him all the names.
23

 

And in several places the Qur‘an mentions that Adam was given dominion over all creatures. Moreover, 

Allah appointed Man to be a representative (khalifa)  on earth, even though the angels foresaw and 

spoke of his disobedience. In the Hadith literature Man is given one of the noblest ranks; it is declared 

that Allah created Adam in His form. Man is a composition of spirit (ruh), soul (nafs), and body.
24

 The 

spirit and soul comprise the spiritual dimension of Man. By virtue of this dimension, he is endowed with 

the potential to rise to supra-empirical truths, which complete his education and fulfill his ultimate quest. 

Given this account of the sublime nature of Mankind, the challenge to Muslim educators is one of great 

responsibility as well as honor, insofar as they are, in a very special way, the vicegerents of Allah 

seeking to sensitize the human scruples toward good, to cultivate the soul toward Allah-consciousness, 

and to bring to full actualization the spiritual potential with which Allah has endowed Man. Husain and 

Ashraf speak of the goodness of human nature as follows: 

The essential goodness of human nature, man‘s accountability, his commitment to a set‘ of Allah-given 

primordial values—these formed the foundation of whatever education a Muslim youth received. The 

result, it has been rightly claimed, was the growth of a society in which different generations and 

occupations and strata lived in harmony with one another, by a common faith.
25

 

Islamic education aspires to cultivate men and women of sound faith and knowledge. The prophet 

Mohammad (sm) stressed on islamic education and acquire knowledge to the branch of various section 

of it.
26

 Faith and reason are not polarized but are complementary. Whereas reason functions within the 

limitations of the various categories of thought, faith transcends rational and categorical exactitudes to 

accept the content of Divine Revelation, and thus to challenge reason to experiences and truths that 

continually elude it. Reason clarifies, systematizes, and communicates the content of revelation at the 

conventional, theological, and philosophical levels. Whereas reason may create sound ontological, 

cosmological, teleological, and moral arguments for the existence of Allah, it is faith and the human 

intuition that make the leap beyond the rational to an existential breakthrough, in an experience of the 

Reality of all realities. There is a real sense, then, in which rational faith has an important place in Islam. 

The pursuit of knowledge, ―without reference to the spiritual goal that man must try to attain cannot do 

much good to humanity.‖ The best that can be attained, without a degree of faith in Allah, is nothing 

more than a ―fragmentary view of the universe‖ and of human existence itself.
27

 The ethical monotheism 

of Islam which characterizes the entire tradition makes it imperative that Allah be placed at the center of 

all activities arid aspirations. It is precisely for this reason that the Muslim system of education insists 

that ―faith and piety‖ must comprise an essential part of its syllabus.
28

 The real test to an effective 

syllabus is whether or not it has a built-in component that will challenge students to a better 

understanding of Allah and the universe and that will foster a deeper relationship with Allah, other 

individuals, and the environment. 

All parents of Muslim learners, educators, and privileged are with the responsibility of bringing up 

children in the nurture and admonition of Allah and of maintaining a society in which the laws of Allah 

are upheld in the welfare of all human beings so that peace, justice, and brotherhood may prevail. There 

are, then, three environments that we have to take into con sideration when dealing with the individual 

and his education; and there is one Book, the Holy Our‘an. which is the ―mother of all books‖ and 

blueprint‖ for human existence. The first, most intimate, and most important environment is the home 

and the family, where parents and guardians are the first teachers of the essential lessons of the faith and 

the Book. Some have rightly argued that the child‘s most impressionable period is the first seven years. 

Children‘s minds at this stage are like sponges which absorb sense-data and verbal information without 

discrimination, since their critical faculty is not yet developed. They learn from what they see, hear, and 

feel. Parents and guardians are children‘s first and most effective teachers, because at this stage in their 

development, children learn best by them; They be taught `moral values and ethics etc, and to imitate 

and model their elders; hence, parents and guardians must keep their scruples in check as role models to 
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undertake the responsibility of beginning the process of Islamic education at home, preparing their 

children for the second and third environments, school and society. For Muslims it is not only charity 

that begins at home, but also education. Once the foundations of the faith are established in the mind of 

the child by loving and caring parents, the child is ready to study the secular disciplines at school; and 

though his faith would be challenged as he progresses, it is hoped that there will be Muslim teachers at 

the second level of environment (the school) to guide him to a deeper and fuller experience of Muslim 

life and piety. 

The third level of environment is society. Islamic leaders are needed to foster Islamic faith, Islamic 

piety, and values through Islamic institutions. However, leadership is extremely difficult, if not 

impossible to find among Muslims in minority groups throughout the Western world. Even though there 

may be outstanding Muslim leaders in such groups, they may not have the scope to establish Islamic 

institutions for an Islamic education, because of a lack of finances or opposition from the majority (or 

both). But there is a glimmer of hope for minority Muslims and their education since many Western 

countries are beginning to give state support for the establishment of Muslim schools. To mention just 

one example, the government of Trinidad and Tobago in the West Indies has opened several Muslim 

schools at the elementary and secondary levels. The challenges are great for Muslim students at the 

postsecondary level in non-Islamic countries. In such countries the great responsibility of the family and 

the ummah can never be exaggerated. Islam is neither anti-intellectual nor opposed to science and 

technology. As Allah‘s vicegerent on earth, the Muslim is fully aware of his responsibility to study and 

to learn the ways of Allah and the universe; however, he is also aware that no knowledge or 

methodology should replace Allah, deny His existence, reject His revelation, or he made into an idol. 

 

Universal Knowledge 

Islamic Education ia a Universal Knowledge. Syyed Hossein Nasr discusses some of the difficulties that 

modern science poses for the Muslim in his quest for higher knowledge.
29

 It is neither al-‗ilm 

(knowledge, as used in the traditional sense) nor the traditional sciences such as physics and 

mathematics (which flourished in Islamic civilization) that threatens the faith of Musjims. Nasr observes 

that what really threatens Islam‘s hold on its believers is ―science as it is currently understood in the 

English language,‖
30

 that is, today‘s modern science, which asserts a monopoly on the knowability of 

the universe and natural laws without any reference to a higher realm of knowledge and intelligence. In 

fact, science‘s claim to a monopoly on knowledge is not truly a problem for Islam as such, although it 

poses a temptation to its adherents, but a problem for science itself, insofar as the scientific methodology 

does not permit recourse to the metaphenomenal dimension of reality. What can be known through 

science is limited to the empirical/phenomenal world. This does not pose a problem for Islam, because 

Islam considers ―knowledge‖ in its totality from two perspectives: first, as it pertains to the phenomenal 

world and the scientific method of investigation; second, as it pertains to the metaphenomenal (i.e., the 

Divine and His revelation to humanity) and the Islamic method of acceptance through faith and 

verification, through devotion and experience. For Islam, knowledge is not only 

―Cosmoanthropocentric‖-as it is the case with science-but also ―cosmotheanthropocentric,‖ which is 

inclusive of the three fundamental frames of reference: the cosmos, Allah, and Man. This is the 

tridimensional foundation of Islamic education. It is comprehensive and all-inclusive of the fundamental 

constituents of reality. 

Muslim Scholars who dispute that Islam has always worked in concord with science do not mean 

modern science, but al-‗ilm in its customary sense. Islam has always given top precedence to 

understanding and learning as a original means to a deepening and transforming logic of the being there 

of Allah. A quick look at the very starting point of Islam shows how this religion expresses its 

knowledge of Allah, for example, in the shahada: La ilaha illaAllah. This is knowledge at the 

metaphenomenal level that Allah is one; and either by statements in the Qur‘an or by simple deduction 
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from this major principle, the exceptional world and all with in it is His formation and is deputation 

upon Him. From the Qur‘an and the Sunnah, we know that unity (al-tawhid) is original to Islam. It is 

knowledge of the elite unity and spirituality of Allah ―the heavenly spirit, Names and Qualities (al-dhat, 

al-asma and al-sifat) as well as of the Divine Effects (athar) and Acts (af al) embracing Allah‘s 

creation.‖
31

 Islam does not use faith or religion as an excuse against science and technology. This 

Islamic tradition has always encouraged intellectual pursuit, but always with the caution to keep 

priorities in order. Islam must be given credit for producing one of the most progressive scientific 

traditions in the premodern era, after having adopted the science of the Graeco-Alexandrian, Persian, 

and Indian civilizations and making it its own. Moreover, Al-Farghani‘s and Nasir al-Din al-Tusi‘s 

works in astronomy, Al-Biruni‘s in geography, al-Razi‘s and Ibn Sina‘s in medicine and pharmacology, 

the optical works by Ibn al-Haytham, and the mathematical studies by Ghiyath al-Din Jamshid Kashani 

are landmark accomplishments in the history of ideas and science in general, specifically among Muslim 

thinkers.
32

 As Nasr points out, the sciences which Muslims developed have never posed a challenge to 

Islam as modern science has. He writes: 

Something of great importance separates modern science from its traditional antecedents, a ―something‖ 

which lies at the heart of the profound problems inherent in the confrontation between Islam and modern 

science today.. . . No amount of denying that the problem exists and of proclaiming in loud slogans the 

―scientific‖ character of Islam will prevent the spread of the kind [of science - based on the forgetting of 

Allah-from corroding the citadel of the Islamic faith.
33

. 

In here there is no issue that there are eminent scientists who carry out their exploration of the usual 

world exclusive of any sense of the heavenly; on the other hand, there are scientists who do have a deep 

sense of awe and wonder for nature as well as a deep sense of the Divine presence. The divine or the 

sacred ―character of knowledge is thus not innate to modern science qua modern science.‖
34

 Whereas 

modern science is fundamentally universal, and whereas its main tools of investigation into the nature of 

things are the human senses and reason with the emphasis on empirical and mathematical exactitude, 

Islamic science (while not denying the place of the senses and reason) has its ultimate origin in the nous 

or intellectus whose very essence is divine and thus supersedes human reason and the rational process 

itself.  

 

Confronts of Islamic Education in Bangladesh and Contemporary World. 

To the enrichment and the development of Islamic education there are many confronts since from very 

earliest time of the Earth and till present time in Bangladesh and contemporary world. Islamic education 

is a real education for human being. Usual Islamic education clashes with the up to date school of 

thought. The time-honored system seeks to grow a well-integrated, fair personality, grounded in the 

commandments of Allah and committed to obedience to the rules of Islamic Shariah. It is a system of 

education that attempts to examine all phenomena in light of the inventive powers of Allah—Allah is at 

the center of all activities of all creations of the world. In the modern system, Allah is not necessarily 

debarred from the scholarly pursuit, nor is He automatically included. Man, how ever, tries to explain 

away the universe and events of daily life in terms of human reason and human skills; he asserts that he 

is the measure of all things. Moreover, he is even given to believe that he has the potential and the 

ability to shape his world without divine intervention. It is not surprising, therefore, that this attitude has 

shaken the very foundations of traditional value systems, and it is characteristic of the Western milieu. 

When Islam encounters such a milieu it feels threatened at its very roots, and Muslims are tempted to 

either fall victim to an open, liberal education that is high secular. or to withdraw and seek a creative 

process of growth and development within their own traditional system of education wherever this is 

possible. While the modern, Western system of education places Allah outside the intellectual process of 

investigation, emphasizing human reason and carefully devised methodologies, the traditional Muslim 

system of education places Allah at the center of all activities, with Nature and Man contingent upon 
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Him. The value system that Islam transmits to its youth is confronted and contradicted by the ―mod em‖ 

system of education. There can be no doubt that the modern system is, to a great extent, shaped by 

modern science and technology and by the rapid rise of industrialization, which in effect has shaped the 

interests, attitudes, ambitions, and values of Western youth. Muslims in the West, therefore, are in a 

dilemma. Being exposed to the Western milieu, Muslim youth can easily assume, without proper 

guidance, that their own traditional system of values which they inherited from their glorious past ―is 

totally irrelevant to their modern needs.‖ There can be absolutely no doubt that this is one of the central 

problems that Muslim educators face today.
35

 A reasonable and calculated approach to this problem is 

required. Husain and Ashraf contend that modern science and technology cannot be rejected outright at 

this stage in our historical development. They argue: 

One cannot ask the community to go back to the days of isolation, nor would such a policy work if 

Muslims have to live in organized societies and free themselves from the oppressive burden of poverty 

and material backwardness. They must acquire the secrets which have led elsewhere to miraculous 

transformations.
36

 

A note of caution is necessary; whereas these two Muslim thinkers are sympathetic to science and 

technology and its potential value, they strike a cautious note of advice to Muslim youth, which is that 

they must protect and preserve their own values—by no means should their Islamic values be lost in the 

process of acquiring a up to date, Western education. Materialism is only a appearance of real progress. 

Real progress is inclusive of the spiritual dimension of Man, of fundamental ethical and moral values, 

and of a brotherly concern for others. Though material progress has answered many of our questions and 

fulfilled many of our needs, human beings are still deeply dissatisfied because it has not been able to 

satisfy the perennial quest of the human soul. Presently, the West finds itself in a paradoxical situation. 

Though it has produced so much through science and technology, it still suffers from a deficiency which 

neither science, technology, nor any aspect of liberal education can satisfy. The basis of our anguish, 

loneliness, and despair is an existential vacuum—our hearts are restless and will never find peace until 

they find repose in Allah. The reminiscent of our ethical, monotheistic tradition, which prophets 

throughout the ages have preserved and transmitted. Knowledge without morals and values may still be 

powerful, but it definitely is not virtuous. The expression that ―knowledge is virtue‖ means that 

knowledge has the power to create and to make good. The confront for Muslim educators is to 

harmonize the modern pursuit of knowledge, in all its areas, with religious education. This, however, is 

not an easy task, as Husain and Ashraf explain: 

Such an integration cannot arrive until Muslims themselves have so mastered the diverse fields of 

knowledge as to be able to produce books imbued with their own beliefs and ideals and assumptions. 

The present transition in which modern knowledge and religious education form an imperfect blend in 

our syllabuses has to be allowed to continue for some time. But its imperfections notwith standing, this 

blend will have long-range effects in the right direction.
37

 The responsibility is placed on the shoulders 

of Muslim practitioners themselves to approach the problem from its very roots. Despite the difficulties 

involved, Muslim thinkers are quite optimistic for the future. Short in brief many countries of the world 

Islamic Education is not allow as a national curriculam‘s system; but there is a no country in the world 

where as Muslim are absent; it is a discrimination to the Islamic religion in fact of Islamic Education.  

 

Proposal :  

1. To develop and enrich the Madrasha education system. 

2. With the run of modern education line should be ensured all science lab support to consist 

genuine and perfect learners from Madrasha institutions. 

3. The government should take initiative and established sufficient structural support of Islamic 

education. 
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4. there be open Department of Islamic Studies/ Religious Studies in all public and private 

universities of Bangladesh and contemporary world. 

5. The government should take initiative to abolish all restriction/discrimination to get admission at 

all Departments in public and private universities in Bangladesh and contemporary world‘s 

Universities. 

6. In the sectors of professional life/ job the government employer and non-government employers 

have to be liberal to the candidate of Islamic educated persons. 

7. It should be encouraged from family, society and create environmental supports to learners of 

Islamic education. 

 

 

Conclusion. 

One of the main objectives of the people of the world to achieve knowledge of Islam. Allah says 

―Read‖, so we should be dedicated to acquire knowledge according to direction of Allah. This direction 

is to Islamic Education. All activities, educational and non-educational, must revolve around primordial 

values, keeping in focus that the word of Allah is perfect. In this regards Allah says : ―And the word of 

your Lord has been fulfilled in truth and justice, None can change His words and He is the all hearer, the 

all knower.(Al Qur‘an) 6 : 115‖ 
38

 Education is a universal prospects; administered by the state and a lot 

of  religious organizations. In non-Islamic country where Muslim minorities do not have the monetary 

and ethical support to launch their coordination of education, Muslims are obligatory to compromise. It 

is clear that Islamic education is a development of the whole person to stress that the religious 

aspect/ability is elementary, even if habitually beyond or willfully mislaid in Western education. Islamic 

education is a grounding for life to stress that life means much more than pragmatic survival; it is wide-

ranging of nontemporal existence in the postresurrection. Islamic education is devoted to the total, 

widespread improvement of the whole person. It has no blow then that the temporality and not 

temporality of Muslim education are comparable to two sides of the same coin. Islamic education is a 

preparation for life here with honesty, integrity and in the hereafter all the people of Bangladesh and 

contemporary world. Islamic education is much more than a introverted scholarly exercise-it is a bodily, 

ethical, communal, and religious venture for the fear and understanding of reality, and for the apply for 

of those merits that will promote pleasant-sounding affairs with Allah, with peoples, and with 

environment, thereby promote a free and just society for the worldwise. Stipulation this sounds utopian 

to some, it definitely is not for Muslim era, since they have the proposal for it in the Qur‘an, the sunnah, 

Ijma and Qias of the Shari‘ah. The ideology of the Islamic system of education is a steady confront to 

Western open-minded education and to the ethics of mankind of Bangladesh and contemporary world. 

This education system will existing forever insha-Allah. 
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سَّٟ  ؼذْ هُ  ٌٕسَّ إِ إِّ يهُ  قَ ١ ةً  ٠قَمهُٛ طإِ إ٠ِٚقَ قَ  قَ ؼقَ  هُِ ؼذْ هُ  إِّ إِٓ  قَ قَّ حذْ هُٓ ػقَ ذْدإِ  ٌ سَّ ١ذْدهُ  ذْ قَّ سَِّ هُ  (ص)لقَ يقَ حهُ هُ إِٖ  لأذْ قَ٘ إِ ذْٓ  قَ قَ يقَ  ٌقَ قَٚ  ٟ قَٚ هُ ٠هُؼذْطإِ  ٌُ قَ  لقَ  إِ قَّ   قَٔ سَّ قَٚ إِٔ إِٓ  ٠ ذْٙٗهُ  إِٟ  ٌدبِّ ١ذْ ةً  ٠هُفقَمبِّ إِٗ  قَ ذْٓ ٠هُ إِاذْ  هُ  إِ قَِ يهُ  ٠قَمهُٛ

ذِْ إِ  إِ  ٍقَٝ  قَ قَّ ةً ػقَ ذِْ هُ  إِ  لَقَ  لقَ ئإِ قَٟ  قَ ذُْ حقَ سَّٝ ٠قَأذْ إِ ذْٓ  قَ ٌقَفقَٙهُ قَِ ذُْ  ٘هُ . ٠قَؼهُ بُّ

[Imam Mohammad ibn Ismail al Bukhari, Sahihul Bukhari (Riad : Maktaba Darussalam, 2010.), Hadith-73, p-19] 

ٕإِٟ  قَ هُٛيهُ  إِ  سَّّ إِٓ ػقَ سَّ سمٍ لقَ يقَ ػقَ ذْٓ   ذْ ذٌْىإِ قَ  قَ  (ص)ػقَ ٗهُ   ذّْ ٍبِّ سَُّ ػقَ هُ لقَ يقَ  ٌٍسَّٙ  Sahihul Bukhari (Riad : Maktaba                                                     .قَٚ

Darussalam, 2010.), Hadith-79, p-20. 

بِّٟ  إِٓ  ٌٕسَّ إِ هُِٛ قَٝ ػقَ ذْٓ  قَ إِٟ  ثإ١ِ قَ  (ص)ػقَ ذٌْىقَ بقَ   ذٌْؼهُشذْ قَٚ  قَ  لَقَ ذٌْىقَ ذْٔ قَ قَ ذْ   قَّ ءقَ  قَأقَ ذٌْ قَٙ  ٔقَمإ١ِسَّ ٌ لقَ إٍِقَ ذْ   ذْٕ إِِ قَْ  ػةً   قَىقَ  ثإ١ِ إِ  قَطقَ  قَ  قَ ذْ ذٌْىقَ ذٌْغق١َذْثإِ   إًِ   ثقَ قَّ إُِ وقَ ذٍْ ذٌْؼإِ قَٚ  ذٌْٙهُدقَٜ  قَٓ   إِِ إِٗ  إِٟ  هُ  إِ قَِ   قَؼقَثقَٕ هًُ  ثقَ قَِ لقَ يقَ 

 ٌْ قَٟ لإ١ِؼقَ  إِ٘ قَّ   سَّ ٜ  إِٔ قَٙ  ؽقَ ئإِفقَ ةً  هُ ذْ قَ ذْٕ إِِ قَٚ قَطقَ  قَ ذْ    ٛ ػهُ قَٚ قَ قَ ذْٛ   مقَ قَٚ قَ قَٙ   ٌٕسَّ سقَ  قَشقَ إِ هُٛ   قَفقَغقَ  هُ  إِ قَّ ءقَ  قَٕ ذٌْ ىقَ ذْ   لقَ ذِْ قَٙ   قَ قَ اإِ هُ  قَ ذْٕ إِِ وقَ ٔقَ ذْ  ذْٓ  لَقَ  قَٚ قَِ هًُ  ثقَ قَِ ٌإِهقَ  ةً  قَ قَ لَقَ ذْٕ إِ هُ وقَ لَقَ  هُ قَٚ قَِ ءةً  ههُ  لإِ ذّْ  هُ

قَٙ  ؽقَ ئإِفقَ ٌ  ذْٕ إِِ قَْ  وقَ  قَٚ إِٗ لقَ يقَ  قَ هُٛ ػقَ ذْد  إِ لقَ يقَ  إِ ذْ قَ قهُ  ذٍْ هُ  إِ ذًْ ٘هُدقَٜ  إِ  ٌسَّ إِٞ  هُ ذْ إِ ذُْ ٠قَمذْ قَ ٌقَ قَٚ ٌإِهقَ  قَ ذْ ةً   ذُْ ٠قَ ذْ قَغذْ  إِ قَ ذْٓ ٌقَ قَِ هًُ  ثقَ قَِ قَٚ قَُ  ٍسَّ ػقَ قَٚ قَُ  ٍإِ إِٗ  قَؼقَ إِٟ  هُ  إِ قَِ   قَؼقَثقَٕ ٔقَفقَؼقَٗهُ  قَٚ إِٓ  إِ  ٠ قَ  إِٟ اإِ  قَمهُٗ

عإِ  قَ ذْ قَٓ  لأذْ إِِ إِٛٞ  لذْ قَ هُّ ذٌْ فذْظقَ هُ   قَٚ ٌظسَّ قَّ ءهُ  ذٌْ ٖهُ   ٍهُٛ قَّ ءقَ لقَ عٌ ٠قَؼذْ ذٌْ قَ ذْ    (ibid, Hadith-80, p-20)       .لق١َسٍَّ

قَِ ٌإِهمٍ لقَ يقَ لقَ يقَ  قَ هُٛيهُ  إِ  إِٓ  قَسإِ  ذْ ذْٓ  قَٔ ٔقَ  (ص)ػقَ قَٙ قَ  ٌ بِّ ٠قَظذْ قَٚ ذّْ هُ  ذٌْخقَ ٠هُشذْ قَ قَ   قَٚ هًُ  ذْٙ ذٌْ قَ ٠قَثذْ هُ قَ   قَٚ هُُ  ذٍْ ذٌْؼإِ ذْْ ٠هُ ذْ قَغقَ   ذْٓ  قَشذْ قَ ؽإِ  ٌلسَّ ػقَ إِ  قَ إِِ سَّْ   (Hadith-81, p-20 ,(.ibid) . إِ

٠ثةً  دإِ ذُْ حقَ سَّىهُ دبِّ قَٕ هُحقَ قَِ ٌإِهمٍ لقَ يقَ لأقَ إِٓ  قَسإِ  ذْ ذْٓ  قَٔ ؼذْ هُ  قَ هُٛيقَ  إِ  لَقَ  ػقَ إِّ دٌ  قَؼذْدإِٞ  قَ ذُْ  قَحقَ دبِّ هُىهُ ثهُ قَ  ٌٕبِّلقَ ءهُ  (ص)٠هُ قَ قَٚ قَىذْ ٔقَ   قَٙ قَ  ٌ بِّ ٠قَظذْ قَٚ هًُ  ذْٙ ذٌْ قَ قَٙ قَ   ٠قَظذْ قَٚ هُُ  ذٍْ ذٌْؼإِ سًَّ   ذْْ ٠قَمإِ ذْٓ  قَشذْ قَ ؽإِ  ٌلسَّ ػقَ إِ  قَ إِِ يهُ  ٠قَمهُٛ

دهُ  قَٛ حإِ ذٌْ هُُ   مق١َبِّ ذٌْ ذِْ قَ قَةةً   قَٓ   ١ لإِ ذّْ قَْ ٌإِخقَ سًَّ  ٌ بِّ قَ يهُ حقَ سَّٝ ٠قَىهُٛ ٠قَمإِ  .قَٚ

(ibid.) Hadith-82, p-20) 

ؼذْ هُ  قَ هُٛيقَ  إِ  إِّ قَّ قَ لقَ يقَ  قَ قَٓ ػهُ سَّْ   ذْ قَّ قَ  قَ إِٓ ػهُ إِٓ ػقَ ذْدإِ  إِ  ذْ ةقَ  ذْ ذّْ قَ ذْٓ حقَ طق١َذْ هُ  (ص)ػقَ سَُّ  قَػذْ جهُ  إِٟ  قَظذْفقَ  إِٞ  هُ سَّٞ ٠قَخذْ هُ ٜ  ٌ بِّ قَ قَ بِّٟ لأقَ مٍٓ  قَشقَ إِ ذْ هُ حقَ سَّٝ  إِٔ  إ١ِ هُ  إِمقَدقَحإِ ٌقَ قَ
ٌُ  هُ قَ  ٔقَ ئإِ لقَ يقَ  ق١َذْٕقَ   قَٔ

قَُ  ذٍْ ذٌْؼإِ هُ ٠قَ   قَ هُٛيقَ  إِ لقَ يقَ   ذٌْ قَٗ سَّٚ قَّ   قَ طسَّ  إِ لقَ ٌهُٛ   قَ ذٌْخقَ قَٓ   قَّ قَ  ذْ ٍإِٟ ػهُ . قَؼذْ  (ibid), Hadith-97, p-22) 

دمٍ  (ص)لقَ يقَ  قَ هُٛيهُ  إِ  سَّّ هُّ قَ قَٓ  إِ قَِ قَٚ  إِٗ  قَ إ١ِبِّ قَٓ  إِٕ قَِ ذٌْىإِ قَ  إِ   إًِ   ذْ٘ ذْٓ  قَ إِِ  ًٌ إِْ  قَ هُ ذُْ  قَ ذْ قَ  قَٙ   (ص) قَلَقَ قَ ٌ ٌقَٙهُ قَِ ٌ  قَأقَاسَّ قَ ٖهُ  قَ ذْٕدقَ ًٌ وقَ ٔقَ ذْ ػإِ قَٚ قَ هُ إِٗ  قَٛ ٌإ١ِ قَِ كسَّ  حقَ قَٚ كسَّ  إِ  نهُ  إِ قَ   قَاسَّٜ حقَ ٍهُٛ ذّْ قَّ ذٌْ ذٌْؼقَ ذْدهُ   قَٚ 
إِْ  هُ  قَ ذْ قَ  قَٙ   قٍَقَٗ سَّٚ قَ قَٙ   قَ قَ قَ سَُّ  قَػذْ قَمقَ قَٙ   هُ قَّ ٍإ١ِ قَٓ  قَؼذْ لقَ قَٙ   قَأقَحذْ قَّ ٍسَّ ػقَ قَٚ قَٙ   ٠ قَ قَٓ  قَأذْاإِ لقَ   قَأقَحذْ

(ibid), Hadith-104, p-23) 

ؼذْ هُ  قَ هُٛيقَ  إِ  إِّ ذٌْؼقَ صإِ لقَ يقَ  قَ إِٓ   ذّْ إِٚ  ذْ إِٓ ػقَ ذْٓ ػقَ ذْدإِ  إِ  ذْ سَّْ  قَ  (ص)ػقَ يهُ  إِ ذُْ  لَقَ  ٠قَمهُٛ قَّ ءإِ حقَ سَّٝ  إِ قَ  ٌقَ ذٌْؼهٍُقَ قَُ  إِمقَ ذْغإِ   ذٍْ ذٌْؼإِ ذْٓ ٠قَمذْ إِغهُ   ٌقَىإِ قَٚ ذٌْؼإِ قَ اإِ  قَٓ   إِِ ٗهُ  ذْٕ قَ إِػهُ ذْٔ إِ قَ ػةً  ٠قَ قَُ   ذٍْ ذٌْؼإِ ٠قَمذْ إِغهُ  

ٍبُّٛ  قَٚ قَػقَ ٍبُّٛ   مٍُ  قَؼقَ ذٍْ ذْٛ   إِغق١َذْ إِ ػإِ ٙسَّ لَةً  قَلهُئإٍِهُٛ   قَأقَ ذْ قَ ءهُٚ ةً   هُ ةًّ    سَّخقَ قَ  ٌٕسَّ سهُ  هُ .  ٠هُ ذْكإِ ػقَ ٌإِ

(ibid), Hadith-105, p-23) 

بُّٟ  إِٗ  ٌٕسَّ إِ قََ  إِ لَةً لقَ  ذْٛ دبِّ ذْهقَ لقَ ١ هُ  هُحقَ إِِ قَ قَٙ   لأذْ ذْْ ٌإِٟ  ق٠َبُّ ىسَّ قَ  ئذْ قَ قَِ ذٌْ هُؼهُٛثقَ  إٌِقَٝ  قَٛ ٠قَ ذْؼقَثهُ   ٘هُ قَٚ ١دمٍ  ؼإِ إِٓ  قَ ذّْ إِٚ  ذْ هُ لقَ يقَ ٌإِؼقَ سَّٗ ٠ذْ مٍ  قَٔ  إِٟ شهُ قَ
ذْٓ  قَ ذٍْ إِٟ  (ص)ػقَ ػقَ ٖهُ لقَ قَٚ قَٚ قَٞ  ؼقَ ذْٗهُ  هُ هُٔقَ  إِّ فقَ ذْ إِ  قَ ذٌْ إَِ   ذْٛ ذْٓ ٠قَ إِِ ذٌْغقَدقَ   

لَقَ  قَٚ ةًِ   قَٙ  اقَ فإِهقَ  إِ ذْْ ٠قَلذْ إَِ  ٢ذْ إِ إِ  قَ ذْٛ ذ١ٌْقَ قَٚ  هُٓ  إِ للهإِ  إِِ ذِْ إِئمٍ ٠هُؤذْ بًُّ لَإِ قَٙ   ٌٕسَّ سهُ  قَلَقَ ٠قَ إِ ذِْ ذُْ ٠هُ قَ بِّ ٌقَ قَٚ قَٙ   هُ  قَِ ىسَّ قَ حقَ سَّ قَِ سَّْ  سَُّ لقَ يقَ  إِ إِٗ  هُ ٍق١َذْ قَٚ قَ ذْٕقَٝ ػقَ دقَ  قَ  إِّ إِٗ حقَ قَُ  إِ ٍسَّ قَٓ  قَىقَ ١ قَٞ حإِ ١ذْٕقَ  قَٚ قَ ذْظقَ قَ ذْٗهُ ػقَ
ضقَ ٌإِمإِ قَ يإِ  قَ هُٛيإِ  إِ  دٌ  قَ قَ سَّ ذْْ  قَحقَ ةةً  قَ إِ قَٙ  شقَ قَ قَ دقَ  إِ قََ  (ص)٠قَؼذْؼإِ ذْٛ ذ١ٌْقَ قَٙ    قَِ هُ سَُّ ػقَ اقَتذْ حهُ ذْ قَٙ  مٍ  هُ ذْٓ ٔقَ إِِ قَٙ   قَ ػقَ ةً  قَْ ٌإِٟ  إ١ِ قَّ   قَ إِ سَّ قَٚ إِٔ ذُْ  ذْْ ٌقَىهُ ذُْ ٠قَأذْ قَ ٌقَ قَٚ إِٗ  قَْ ٌإِ قَ هٌُٛإِ سَّْ  قَ لقَدذْ  قَ إِ ٌهُٛ   إِ قَٙ   قَمهُٛ  إ١ِ

٠ذْ مٍ   قَ  شهُ قَ
ذْٕهقَ ٠قَ   قَ إِِ هُُ  ٍقَ قَ   قَػذْ ٌ ٚ لقَ يقَ  قَٔ ذّْ قَِ  لقَ يقَ ػقَ ٠ذْ مٍ   إِٟ شهُ قَ

قَ قًَ لأإِ ذٌْغقَ ئإِبقَ  قَمإ١ِ إِ٘دهُ   ذ١ٌْهُ قٍَبِّ ذْ  ٌشسَّ  قَٚ سإِ  ذِْ قَ قَٙ   إِ لأذْ قَِ إِ لَقَ  قَ  رًّةً   إِخقَ ذْ قَ مٍ  لَقَ  وقَ هُ ذْ قَٚ مٍَ  لَقَ  قَ  رًّةً   إِدقَ قَٚ ١ةً   ١ هُ ػقَ طإِ . ٠هُؼإِ

(ibid), Hadith-111, p-24) 

بُّٟ  ةقَ  هُوإِ قَ  ٌٕسَّ إِ ذْٓ  قَ إِٟ  قَىذْ قَ دٌ  (ص)ػقَ سَّّ هُِ قَ قَْ  وقَ  قَٚ ذٌْغقَ ئإِبقَ  ذُْ   ذْٕىهُ إِِ إِ٘دهُ  قَ٘ قَ   قَلَقَ ٌإ١ِهُ قٍَبِّ   ٌشسَّ  ذُْ  ذْٙ إِوهُ قَ٘ قَ   إِٟ شقَ ذُْ  ىهُ إِِ ذْٛ قَِ إِ ٠قَ ٌَ وقَ هُ ذْ ذُْ حقَ قَ  ٍق١َذْىهُ ذُْ ػقَ ىهُ قَٚ قَػذْ قَ ػقَ هُ لقَ يقَ  لإِ هُٗ قَٚ قَحذْ دٌ  سَّّ هُِ قَ ذُْ لقَ يقَ  قَٛ ٌقَىهُ ذِْ قَٚ قَ ذُْ  وهُ قَِ ءقَ سَّْ اإِ لقَ يقَ  قَ إِ

دقَققَ  قَ هُٛيهُ  إِ  يهُ طقَ إِٓ  (ص)٠قَمهُٛ قَِ سَّ ق١َذْ ذًْ  قٍَسَّغذْ هُ  قَ٘ ٌإِهقَ  قَلَقَ  قَْ  قَ . وقَ 

(ibid), Hadith-113, p-24) 

ذُْ وإِ قَ ٌ  لقَ يقَ  وهُ ذْٕدقَ ذًْ ػإِ قَ٘ إِٓ  قَ إِٟ ؽقَ ٌإِبمٍ  بِّٟ  ذْ ٍإِ ذٍْ هُ ٌإِؼقَ ١ذْفقَ قَ لقَ يقَ لهُ ذْٓ  قَ إِٟ  هُ قَ ١فقَ إِ لقَ يقَ  لَقَ  ػقَ إِٖ  ٌظسَّ إِ قَ٘ إِ قَّ   إِٟ  ذٍْ هُ  قَ ١فقَ إِ لقَ يقَ لهُ إِٖ  ٌظسَّ إِ قَ٘ إِ قَِ   إِٟ  ذْٚ  ٌُ  قَ ٍإِ لذْ هُِ  ًٌ هُ  قَ هُ ١قَٗ طإِ ٌُ  هُػذْ ذْٙ ذْٚ  قَ  إِلَسَّ وإِ قَ  هُ  إِ  قَ

ٌُ  إِىقَ  إِ مٍ  ٍإِ لذْ هُِ هًُ  لَقَ ٠هُمذْ قَ قَٚ ١ إِ  قَ إِ قَٚ قَىقَ نهُ  لأذْ هًُ  مذْ ذٌْؼقَ  .  

(Imam ibid), Hadith-73, p-19) 

بِّٟ  ذْٓ  قَطذْ قَ  إِ  ٌٕسَّ إِ إِِ قَِ   ةقَ لقَ يقَ  ٠ذْ قَ ذْٓ ٘هُ قَ لَقَ  قَوذْ هُبهُ   (ص)ػقَ قَٚ قَْ ٠قَىذْ هُبهُ  هُ وقَ  سَّٗ ذّْ مٍٚ  قَ إِٔ إِٓ ػقَ ذْٓ ػقَ ذْدإِ  إِ  ذْ إِِ قَْ  قَِ  وقَ  ٕبِّٟ  إِلَسَّ  إِِ ذْٕٗهُ  ٠ثةً  ػقَ دإِ ثقَ قَ حقَ دٌ  قَوذْ  قَحقَ

(ibid.), Hadith-118, p-25) 

ٍهُٛ  سَُّ ٠قَ ذْ ٠ثةً   هُ دإِ دسَّ ذْ هُ حقَ قَِ  حقَ إِْ  إِٟ وإِ قَ  إِ  إِ  لَقَ  ٠قَ قَ  ذْٛ ٌقَ قَٚ ةقَ  ٠ذْ قَ ثقَ قَ  قَ هُٛ ٘هُ قَ قَْ  قَوذْ ٌهُٛ سَّْ  ٌٕسَّ سقَ ٠قَمهُٛ ةقَ لقَ يقَ  إِ ٠ذْ قَ ذْٓ  قَ إِٟ ٘هُ قَ ذٌْٙهُدقَٜ{ػقَ قَٚ  قَ تإِ  ذٌْ ق١َبِّٕ قَٓ   إِِ ذٌْٕقَ   ذْٔ قَ قَِ   قَ قَْ  ٛ هُّ قَٓ ٠قَىذْ هُ ٠ سَّْ  ٌسَّ إِ إِٗ } إِ ٌإِ ذْٛ   إٌِقَٝ لقَ

هُُ { ١ حإِ هَُ  قَ هُٛيقَ  إِ } ٌ سَّ ذٍْ قَ قَْ ٠قَ ةقَ وقَ  ٠ذْ قَ سَّْ  قَ قَ  ٘هُ قَ قَٚ إِ ذُْ  إِٙ قَٛ ٌإِ ذِْ هًُ  إِٟ  قَ قَّ ذٌْؼقَ ذُْ   هُ ٍهُٙ غقَ قَْ ٠قَشذْ ذْٔظقَ  إِ وقَ  قَٓ  لأقَ إِِ قَ   قَٛ ٔقَٕ سَّْ  إِ ذْ قَٚ إِ قَٛ قإِ  قَ ذْ فذْكهُ  إِ لأذْ ذُْ  ٌظسَّ هُ ٍهُٙ غقَ قَْ ٠قَشذْ قَٓ وقَ  قَٙ  إِ إ٠ِ هُّ ذٌْ قَٓ   إِِ قَ   قَٛ ٔقَٕ سَّْ  إِ ذْ   إِ

قَِ  (ص) ؼهُ هُ  ٠قَ ذْ قَٚ إِٗ  قَِ  لَقَ   إِشإِ قَغإِ  قَطذْٕإِ فقَعهُ  ٠قَ ذْ قَٚ قَْ  ٚ ؼهُ هُ قَْ  لَقَ  ٠قَ ذْ فقَظهُٛ .  ٠قَ ذْ

(ibid), Hadith-119, p-25) 

ٖهُ  دقَ ١ذْئةً   قَؼذْ ١ هُ شقَ قَّ  ٔقَلإِ هُ  قَ ذّْ هُٗ قَّ سَّّٗهُ  قَؼقَ سَُّ لقَ يقَ ػهُ إِٗ  هُ ٠ذْ فقَ  إ١ِقَدقَ هُ لقَ يقَ  قَغقَ قَ طذْ هُٗ نقَ  قَ قَلقَ ذْٔلقَ ٖهُ لقَ يقَ   ذْلهُؾذْ  إِاقَ ءقَ ثإ١ِ ةً   قَ ٠ثةً  وقَ دإِ ذْٕهقَ حقَ إِِ غهُ  قَّ بِّٟ  قَ ذْ ذٍْ هُ ٠قَ   قَ هُٛيقَ  إِ  إِٔ ةقَ لقَ يقَ لهُ ٠ذْ قَ ذْٓ  قَ إِٟ ٘هُ قَ  ػقَ

(ibid, Hadith-122, p-25) 

 

إِٟ  هُّٛ قَٝ  قَٕ هُِٛ قَٝ ٌق١َذْسقَ  إِ سَّْ  هُُ  قَ ػهُ سَّٟ ٠قَ ذْ ذٌْ قَىقَ ٌإِ ذْٛ ةً    سَّْ ٔقَ إِٓ ػقَ سَّ سمٍ  إِ ذٍْ هُ لَإِ ذْ هُٓ  هُ ق١َذْ مٍ لقَ يقَ لهُ ١دهُ  ذْ ؼإِ ٔإِٟ  قَ ٌ ٚ لقَ يقَ  قَ ذْ قَ قَ ذّْ قَ  ػقَ دسَّ قَٕ هُْ لقَ يقَ حقَ فذ١ْقَ  قَ   هُ دسَّ قَٕ دمٍ لقَ يقَ حقَ سَّّ هُِ قَ هُٓ  حد ٕ  ػقَ ذْدهُ  إِ  ذْ

بِّٟ  إِٓ  ٌٕسَّ إِ ؼذْبمٍ ػقَ هُٓ وقَ بُّٟ  ذْ قَ   هُ قَ دسَّ قَٕ بُّٚ  إِ حقَ دهُ هُِٛ قَٝ   قَ هُ  قَمقَ يقَ وقَ قَ قَ ػقَ قَٛ  قَّ  ٘هُ سَّ قًَ  إِٔ هُُ  قَؼقَ قَبقَ { إِ ذْ قَ ئإ١ِ ٍقَ قَ   قَػذْ هُُ  قَمقَ يقَ  قَٔ ٍقَ بُّٞ  ٌٕسَّ سإِ  قَػذْ قًَ  قَ قًَ  قَلهُئإِ إِٟ  إِ ذْ قَ ئإ١ِ ١ ةً   إِٟ  قَٕ طإِ بُّٟ  قَ هُِٛ قَٝ  ٌٕسَّ إِ قََ   لقَ 

سَُّ  قَٛ  قَ هُ  قَٙهُ مًٍ  قَ إِ قَ   قَمقَدذْ قَٗ ىذْ قَ إِِ ٛ ةً   إِٟ  ذًْ حهُ إِّ هُ  حذْ قًَ ٌقَٗ إِٗ  قَمإ١ِ ١ذْ قَ  إِ وقَ قَٚ ذْٕهقَ لقَ يقَ ٠قَ   قَ بِّ  إِِ هُُ  ٍقَ قَٛ  قَػذْ إِٓ ٘هُ ٠ذْ ذٌْ قَ ذْ قَ غإِ   قَّ قَّ ذْ ذْٓ ػإِ قَ اإِٞ  إِ إِِ سَّْ ػقَ ذْدةً  
إِٗ  قَ ٝ  هُ  إٌِق١َذْ حقَ ذْٚ إِٗ  قَأقَ قَُ  إٌِق١َذْ ذٍْ ذٌْؼإِ اسَّ   ذُْ ٠قَ هُ إِٗ  إِ ذْ ٌقَ ٍق١َذْ  هُ ػقَ

إًِ  ىذْ قَ إِّ ذٌْ قَٓ   إِِ ٛتهُ  ذٌْ هُ سًَّ   ذْٔلقَ قَِ   قَ  ٔقَ  قَٚ قَّ   ٙهُ ءهُٚ قَ ؼقَ   هُ ػقَ قَٚ ةإِ  خذْ قَ ذْٕدقَ  ٌظسَّ مًٍ حقَ سَّٝ وقَ ٔقَ  ػإِ ىذْ قَ إِِ ٛ ةً   إِٟ  لَقَ حهُ قَّ حقَ قَٚ مٍْ  إِٓ ٔهُٛ غقَ  ذْ شقَ ذْٔطقٍَقَكقَ  إِفقَ قَ ٖهُ ٠هُٛ قَٚ  ذْٔطقٍَقَكقَ  ذٌْ قَ ذْ إِ  قَ قَ ةً } قَ  هُ  إِٟ    { قَ  سَّخقَ قَ  قَ إ١ٍِقَٗ

هُِٛ قَٝ ٌإِفقَ قَ ٖهُ  سَّّ   قَطذْ قَ قَ لقَ يقَ  قَّ   قٍَقَ ٙهُ قَِ ذْٛ ٠قَ قَٚ قَّ   إِٙ ٍقَ إِ ذْٔطقٍَقَمقَ   قَمإ١ِسَّ قَ ٌق١َذْ قَٚ قَ قَ ٖهُ ػقَ قَ ةً   قَ  هُّٛ قَٝ  قَْ ٌإِ وقَ  قَ٘ قَ  ٔقَظقَ ةً }قَٚ فقَ إِٔقَ   ذْٓ  قَ إِِ ٔقَ  ٌقَمقَدذْ ٌقَمإ١ِٕقَ   دقَ ءقَ قَ  غقَ بإِ {  إِٕ ذْٓ  ٌٕسَّظقَ إِِ لرًّةً   قَِ هُِٛ قَٝ  دذْ  ذُْ ٠قَ إِ ٌقَ قَٚ  

هُ  قَ قَ ٖهُ  إِٗ  قَمقَ يقَ ٌقَٗ إِِ قَ  إِ قَْ  ٌسَّ إِٞ  هُ ىقَ  قَّ ذٌْ قَٚ قَ   ٛتقَ }حقَ سَّٝ  قَ  ذٌْ هُ ١ هُ   بِّٟ ٔقَلإِ ةإِ  قَ إِٔ خذْ قَ ٠ذْٕقَ   إٌِقَٝ  ٌظسَّ قَٚ هُِٛ قَٝ { قَ قَ ق٠َذْ قَ  إِ ذْ  قَ هُْ لقَ يقَ  إِٗ  إِلَسَّ  ٌشس١َّذْطقَ  ذْٔلقَ ٔإ١ِ قَِ   قَ قَٚ ٍقَٝ }  ٟ  قَ  ذْ قَدسَّ  ػقَ قَِ  وهُٕسَّ  ٔقَ ذْغإِ ٌإِهقَ   قَ

ظةً  قَّ  لقَظقَ إِ٘ إِٟ {  قَ  إِ هُِٛ قَٝ  قَٕ هُِٛ قَٝ  قَمقَ يقَ  قَ   هَُ  قَمقَ يقَ  قَٔ هقَ  ٌلسَّلَقَ ػإِ سَّٝ  إِأقَ ذْ قَٚ قَٔ ؼإِ هُ  ذٌْخقَ هُِٛ قَٝ  قَمقَ يقَ   قَُ  ٍسَّ إِٗ  قَلقَ ذْٛ إِ ٝ  إِثقَ ذْٚ لقَ يقَ  قَلقَ سَّ ذْٛ مٍ  قَ ٝ  إِثقَ لقَ رًّةً هُِ  ًٌ ةإِ  إِ قَ   قَ هُ خذْ قَ ق١َٙقَ   إٌِقَٝ  ٌظسَّ ذْٔ قَ سَّّ      قٍَقَ

ذُْ لقَ ي قًَ لقَ يقَ ٔقَؼقَ دةً  لقَ يقَ } إِ ذْ قَ ئإ١ِ شقَ ذّْ قَ  قَ ٍبِّ سَّّ  ػهُ إِِ ٕإِٟ  قَّ ٍبِّ ذْْ  هُؼقَ ٍقَٝ  قَ ذًْ  قَ سَّ إِؼهُهقَ ػقَ قَٟ طقَ ذْ ةً {قَ٘ ؼإِ قَِ ١غقَ  ذْٓ  قَلذْ قَطإِ سَّهقَ ٌقَ إِٗ } إِٔ ٕإ١ِ قَّ ٍسَّ إُِ  إِ ػقَ ذٍْ ذْٓ ػإِ إِِ مٍُ  ذٍْ ٍقَٝ ػإِ بِّٟ ػقَ هُِٛ قَٝ  إِٔ ذْٔ قَ  لَقَ   ٠قَ   قَٚ قَ ذْٔ قَ  هُّٗهُ  قَ ٍقَ  قَؼذْ

ىقَٗهُ  قَّ ٍسَّ مٍُ ػقَ ذٍْ ٍقَٝ ػإِ هُّٗهُ لقَ يقَ  لَقَ  ػقَ ٍقَ ذِْ ةً { قَػذْ ٟ ٌقَهقَ  قَ ظإِ لَقَ  قَػذْ قَٚ ذْْ شقَ ءقَ  هُ طقَ  إِ ةً   دهُٔإِٟ  إِ ذْْ } قَ قَ إِ ذُْ  قَ هُّٛ٘هُ ٍسَّ فإ١ِٕقَ ٌ  قَىقَ قَّ   قَ إِٙ تذْ  إِ قَّ سَّ فإ١ِٕقَ ٌ  قَ قَّ   قَ ذٌْ قَ ذْ إِ ٌق١َذْسقَ ٌقَٙهُ إًِ   ٍقَٝ  قَ حإِ إِْ ػقَ ١قَ  شإِ ذّْ ذْٔطقٍَقَمقَ  ٠قَ   قَ 

هقَ  هُّ ذٍْ ػإِ قَٚ  ٟ إِّ ذٍْ قَِ  ٔقَمقَضقَ ػإِ هُِٛ قَٝ  ؼإِ هُ ٠قَ   ذٌْخقَ ذٌْ قَ ذْ إِ  قَمقَ يقَ   إِٓ  إِٟ   ذْٚ ٔقَمذْ قَ ق١َذْ ةةً  قَ قَمقَ قَ ٔقَمذْ قَ فإِ  ٌلسَّفإ١ِٕقَ إِ  قَٕ ٍقَٝ حقَ ذْ لقَغقَ ػقَ قَٛ ٌ   قَ فهُٛ يمٍ  قَ قَ ءقَ ػهُظذْ ذْٛ قَّ   إِغق١َذْ إِ ٔقَ ٘هُ ٍهُٛ قَّ ؼإِ هُ  قَ قَ ذٌْخقَ قَّ   قَؼهُ إِفقَ   ٘هُ ٍهُٛ إِّ ٠قَ ذْ

قَٙ   لذْ قَ ذُْ  قَخقَ قَ إِٙ فإ١ِٕقَ إِ تقَ  إٌِقَٝ  قَ دذْ قَّ يمٍ ػقَ ذْٛ ٔقَ   إِغق١َذْ إِ ٔقَ ٍهُٛ قَّ ٌَ حقَ ذْٛ هُِٛ قَٝ لقَ ٗهُ  قَمقَ يقَ  ػقَ قَ قَ قَٛ حإِ  ٌلسَّفإ١ِٕقَ إِ  قَٕ ذٌْ قَٓ   إِِ حمٍ  ذْٛ ؼإِ هُ  إٌِقَٝ ٌقَ ذٌْخقَ دقَ   قَّ ذٌْ قَ ذْ إِ  قَؼقَ فهُٛ إِ  إِٟ   ذٌْؼهُظذْ    
قَ٘ قَ ةإِ  ٕقَمذْ قَ إُِ  إِ  إِلَسَّ وقَ ذٍْ ذْٓ ػإِ إِِ

قَٙ   ٍقَ ذْ٘ قَٟ طقَ ذْ ةً {ٌإِ هُغذْ إِققَ  قَ ؼإِ قَِ ١غقَ  ذْٓ  قَلذْ قَطإِ سَّهقَ ٌقَ ذًْ  إِٔ ذُْ  قَلهُ ٌَ  لَقَ   لقَ يقَ }لقَ يقَ  قٌَقَ لَقَ ذْٔطقٍَقَمقَ   قَ إِ قَ  غهُ ١قَ ٔةً   قَ  هُِٛ قَٝ ٔإِلذْ ذْٓ  إِِ ٌقَٝ  هُٚ لذْ ةً   قَىقَ ٔقَ ذْ  لأذْ ذِْ إِٞ ػهُ ذْٓ  قَ إِِ مذْٕإِٟ  إِ٘ لَقَ  هُ ذْ قَٚ ١ هُ  قَّ  ٔقَلإِ ٔإِٟ  إِ  هُؤقَ  إِ ذْ
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هُِٛ قَٝ  إِٖ  قَمقَ يقَ  هُ  قَ لذْ قٍَقَغقَ  قَ ذْ قَٗهُ  إ١ِقَدإِ لَقَٖ ذْٓ  قَػذْ إِِ إِٗ  ؼإِ هُ  إِ قَ ذْ إِ ذٌْخقَ إِْ  قَأقَ قَ قَ   قَّ  ذٍْ ذٌْغإِ غقَ   قَِ ذٍْؼقَبهُ  قَٟ طقَ ذْ ةً {٠قَ ؼإِ قَِ ١غقَ  ذْٓ  قَلذْ قَطإِ سَّهقَ ٌقَ ذًْ ٌقَهقَ  إِٔ ذُْ  قَلهُ وإ١ِسَّ ةً  إِغق١َذْ إِ ٔقَفذْسمٍ لقَ يقَ  قٌَقَ ذٍْ قَ ٔقَفذْلةً   قَ هُٓ } قَلقَ قَ  لقَ يقَ   ذْ

دهُ  وقَ ذْٚ قَ٘ قَ   قَ قَٚ ١ق١َذْٕقَ قَ  ٗهُ {ػهُ قَِ ذْٕمقَغسَّ  قَأقَلقَ  ذْْ ٠قَ دقَ  ةً  ٠هُ إ٠ِدهُ  قَ قَٙ   إِ دقَ   إ١ِ قَٛ قَ قَّ   قَ ٘هُ ١بِّفهُٛ ذْْ ٠هُؼقَ ذْٛ   قَ قَٙ   قَأقَ قَ ٍقَ ذْ٘ قَّ   قَ ٠قَ مٍ   ذْ قَطذْؼقَ قًَ لقَ ذْ ذْ٘ ذْٔطقٍَقَمقَ  حقَ سَّٝ  إِ قَ   قَ ق١َقَ   قَ هُ } قَ  ٗهُ  قَمقَ يقَ ٌقَٗ قَِ إِٖ  قَأقَلقَ  ؼإِ هُ  إ١ِقَدإِ ذٌْخقَ  لقَ يقَ  

قَٚ ق١َذْٕإِه {هُِٛسقَ  قَ٘ قَ   إِ قَ قهُ  ق١َذْٕإِٟ  إِٗ  قَ ذْ ةً  لقَ يقَ  ٍق١َذْ تقَ ػقَ ئذْ قَ لَقَ سَّخقَ ذْ ذْٛ شإِ بُّٟ }ٌقَ قَّ  (ص) لقَ يقَ  ٌٕسَّ إِ إِ٘ ذِْ إِ ذْٓ  قَ إِِ ٍق١َذْٕقَ   ذْٛ طقَ قَ قَ حقَ سَّٝ ٠هُمقَضسَّ ػقَ ٔقَ  ٌقَ اذْ اإِ قَٛ هُِٛ قَٝ ٌقَ هُُ  هُ  حقَ . ٠قَ ذْ

(ibid, Hadith-125, p-26 )  
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هُُ   38 ٍإ١ِ ذٌْؼقَ ١غهُ   إِّ قَٛ  ٌلسَّ ٘هُ قَٚ إِٗ  قَّ  إِ ٍإِ يقَ ٌإِىقَ هُِ قَدبِّ لَةً لَقَ  دذْ ػقَ قَٚ لةً   دذْ قَّ هُ  قَ بِّهقَ طإِ ٍإِ سَّّ ذْ وقَ قَٚ قَ   (Al Qur‘an, 6 : 115.) 


